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ABSTRACT

The objective of this study was to provide a comprehensive account of students'
perspectives regarding the instructional tactics employed by teachers for speaking
skills development during the Covid-19 pandemic. The present study employed a
qualitative descriptive approach, specifically utilizing a case study design. The
research population consisted of students from SMK NEGERI 15 Samarinda, with
a sample size of six individuals. The data collection method employed in this study
was conducting interviews. The findings indicated that pupils held predominantly
unfavorable attitudes regarding the spoken teaching tactics employed by educators
within the Covid-19 outbreak. The challenges encountered in online learning
lessons encompass various factors such as unreliable internet connectivity, time
constraints, limitations in accessing and delivering course materials, insufficient
availability of examples and feedback, inadequate opportunities for practice, subpar
quality of electronic devices, geographical location, reduced opportunities for
interactive speaking practice, absence of teacher supervision, and underdeveloped
speaking proficiency. Therefore, it may be inferred that students hold unfavorable
opinions towards online learning in various courses, encountering numerous
challenges during the educational journey.

Keywords: Students’ Perception, Strategies, Speaking.

INTRODUCTION

In the English language, it is crucial to attain proficiency in four fundamental
skills: listening, speaking, reading, and writing. All four fundamental talents hold
similar importance and necessitate mastery by pupils, with particular emphasis on
the acquisition of speaking skills. Febriyanti (2011) asserts that speech serves as a
means of communication through which individuals convey their views to others
using either verbal or nonverbal means. The assessment of an individual's language
acquisition progress is frequently determined by the extent to which their oral
language proficiency demonstrates improvement (Richards, 2009).

The acquisition of speaking skills is crucial for English language learners as
it encompasses the oral communication component, which is vital to achieving
proficiency in the topic. Verbal communication serves as a tool for interpersonal
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interaction, whereby individuals can gauge the proficiency of pupils in the English
language through their fluency (lhsan et al., 2018). In order to effectively prepare
for real-world situations, it is imperative that students engage in frequent English
speaking practice. According to Hornby's (1995) research, the speaking skill refers
to the ability to effectively apply one's linguistic expertise in real-time
communication. In summary, verbal communication serves as a means of
conveying ideas to another individual, and fluency is a key component of speaking
that influences the ease and effectiveness of communication. According to
McDonough and Shaw (1993), it has been argued that training focused on speaking
skills can offer students numerous opportunities to engage in authentic
communication by constructing sentences. This implies that the acquisition of
speaking skills by students will enhance their proficiency in utilizing the language
effectively. There is a need for Indonesian teachers to prioritize the instruction of
speaking skills to their pupils in order to foster proficiency in the English language.

The speaking difficulties observed in Indonesia are associated with
deficiencies in vocabulary, grammar proficiency, accurate pronunciation,
diminished self-assurance, an unsupportive English-speaking environment, and
inadequate language development within the curriculum (Wahyuningsih & Afandi,
2020). Self-confidence plays a pivotal role in the achievement of pupils in their
English language learning and speaking endeavors. Self-confidence refers to an
individual's capacity to effectively persuade others and make sound judgments
when engaging in tasks and adopting a pragmatic approach. The concept
encompasses the development of trust within progressively complex contexts and
the assurance individuals possess in their judgments or viewpoints. According to
Syafitri et al. (2019), those who possess a strong sense of self-assurance are more
inclined to engage in verbal exchanges or interpersonal communication, regardless
of the setting, be it within the confines of a classroom or in external environments.

The teaching strategy refers to the deliberate actions undertaken by the
teacher to implement the instructional plan. It encompasses the teacher's endeavors
to employ various instructional elements, such as objectives, materials, methods,
tools, and evaluation, with the aim of guiding students towards the attainment of
predetermined educational objectives (Sudjana, 2021). The teaching strategy refers
to the teacher's practical implementation of instructional methods, which are
deemed to be more effective and efficient. In the context of English-speaking
education, instructors employ optimal instructional strategies to facilitate the
attainment of learning objectives by their pupils. The choice made by educators on
the optimal approach for teaching speaking skills is contingent upon their individual
beliefs regarding the instruction of speaking. Nevertheless, the efficacy of the
teaching methods endorsed by educators for enhancing speaking proficiency may
not align with students' perceptions. The preferred technique as perceived by
teachers may not align with the perspective of students. Hence, it is imperative for
educators to comprehend the perspectives of their pupils on their approach to
classroom discourse, in order to gain enhanced understanding of effective strategies
that can be employed in future educational endeavors.

Several studies have been conducted to examine students' perspectives
towards spoken communication. ldami et al. (2022) conducted a study titled



"Students' Perception towards Teaching Speaking"” whereby they demonstrated the
necessity for teachers to address multiple variables in order to facilitate the practice
and enhancement of students’ speaking abilities. The significant role of a teacher is
seen in their implementation of collaborative projects or group work as a means to
facilitate student participation in spoken communication. Furthermore,
Purwaningsih et al. (2020) shown in their thesis that the students had a favorable
perception towards the instructional tactics employed by the teacher during the
speaking lessons conducted in "Desa Bahasa Sragen." According to the participants,
the instructional approach employed by the teacher at "Desa Bahasa Sragen" was
found to be effective in facilitating speaking practice and fostering a sense of
enjoyment during the learning process. Furthermore, the favorable impressions of
individuals are shaped by the novel experiences they encounter during the process
of learning English, particularly through engaging in the practice of "Desa bahasa
Sragen".

Previous research has mostly centered on examining students' perspectives
regarding the implementation of speaking training tactics by teachers within a
typical classroom environment. However, there has been a lack of research
undertaken specifically on students' perceptions of the oral instruction strategies
adopted by instructors during the Covid-19 pandemic. As widely acknowledged,
the COVID-19 pandemic necessitated a transition from traditional face-to-face
instruction to virtual online classrooms, so compelling educators to devise novel
and more demanding pedagogical approaches. Therefore, this phenomenon serves
as a source of motivation for researchers to undertake investigations in this
particular area of study.

Based on the preceding explanation, the researcher undertook a study named
"STUDENTS’ PERCEPTIONS ON SPEAKING INSTRUCTION STRATEGIES
IMPLEMENTED BY TEACHERS DURING COVID-19.

Method

A. Location of the Research

The locations of this study was in SMK NEGERI 15 Samarinda in academic
year 2022/2023. The students at this schools were selected to be the participants in
this study.

B. Research Design

The researcher utilized a qualitative descriptive case study approaching to
describe the teachers’ strategies in teaching speaking during Covid-19 pandemic.
The participant that involved were students from 11" grade of SMK NEGERI 15
Samarinda. The in-depth interview have been conducted to figure out the strategies
that implemented by their English teachers for speaking strategies during Covid-19
pandemic.

C. Subject of the Study

The subject of this research was students from 11" grade of SMK NEGERI
15 Samarinda and they were involved in an in-depth interview. The students were
selected because they had conducted an online English-speaking course during the
Covid-19 pandemic. The research participants consisted of six students selected
based on student grades, categorized into three characteristics, namely high,



medium, and low. The selection of participants was expected to provide various
information based on their perspectives.

D. Technique of Data Collection

The data collection technique used was an interview. A list of interview
questions adopted from Nursafitri (2021), it was prepared for a semi-structured
interview. Researchers used this technique to collect clarification data and verify
what they think about the problem under study. This technique was more open-
ended because researcher get information directly from respondents. In this study,
researcher used a semi-structured interview method. In this study, interview were
conducted to collect data in the form of information about students' perceptions of
the teacher's speaking instruction strategies during Covid-19 Pandemic. In addition,
the researcher used a voice recorder during the interview. The interview was
conducted in Bahasa Indonesia and lasted for about 5-10 minutes for each student.

E. Technique of Data Analysis
The data analysis techniques used in this research was refers to the concept
of Raharjo (2017) which classified data analysis, namely:

1. Data Collection
The researcher was the key instrument in this study, so the researcher was
responsible to measure the accuracy and adequacy of data and when data collection
should end. The researcher also determined the right informant to interview, when
and where the interview was conducted.

2. Data Enhancement

The key strategy involved in comprehensively analyzing the data was to
carefully consider the wording of the problem presented. When the problem
formulation is deemed to be resolved with the existing data, the data is regarded as
flawless. However, in cases where the data collected is insufficient to address the
problem formulation, it is deemed incomplete. Consequently, the researcher is
compelled to revisit the field and gather further data by conducting follow-up
interviews with the informants.

3. Data Processing
Once the data was deemed to be of high quality, the researcher proceeded
with data processing activities, including verifying the accuracy of the data,
organizing the data, conducting coding procedures, categorizing the data, and
rectifying any ambiguous responses obtained during interviews. This stage was
conducted in order to facilitate the subsequent analytical stage.

4. Analysis Data
Upon the completion and verification of the interview transcripts, the
researchers proceeded with the analysis of the collected data. The analysis of case
study data and qualitative research, in general, necessitates the direct involvement
of the researchers themselves. This is due to the fact that researchers serve as crucial
instruments in these processes, with a comprehensive understanding of the
intricacies inherent in the issues under investigation.
5. Analysis Data Processing
The process involves the organization, sorting, grouping, coding, marking,
and categorization of data into distinct segments depending on certain criteria. This



enables the acquisition of findings pertaining to the formulation of the stated
problem. This series of activities facilitates the consolidation and simplification of
qualitative data, which is typically dispersed and accumulated, hence enhancing its
comprehensibility. In qualitative research, it is important to note that there is no
universally accepted or standardized data analysis approach or technique. However,
the following procedures might serve as a helpful guide in doing qualitative data
analysis:

a. The researcher thoroughly examined the complete transcript in order to
gather comprehensive information from each transcript.

b. These overarching messages were then organized and collated for specific
purposes. By analyzing these unique signals, it will be possible to discern
the overall pattern of the data. In addition, the data were organized into
groups according to the order of occurrences, categories, and typology. In
accordance with customary practices in qualitative research, the analysis of
case study data commenced with the researcher's presence in the field, both
during the data collection phase and with the completion of data collection.

Findings and Discussion

A. Findings

In this section, the researcher will present the results of the interviews based
on the problem statement mentioned in Chapter 1;

“What are students' perceptions on speaking instruction strategies implemented by
teachers during the Covid-19 Pandemic?”

The student’s answers are categorized into two main concepts. The two key
concepts were developed by the researcher based on the students’ positive and the
negative thoughts of speaking instruction strategies implemented by teachers during
the COVID-19 Pandemic. The two key concepts are “Advantages” and
“Challenges”. The “Advantages” implied the positive effects of the treatment,
whereas the “Challenges” implies the negative effects of the treatment. The
“Advantages” consisted of seven subcategories namely Learning Media, Learning
Materials, Positive Interaction, Facilities, Learning Space, Motivation, and Improve
Speaking Skills, while the “Challenges” consisted of eleven subcategories namely
Limited Time, Internet Connection, Lesson Materials, Material Delivery, Lack of
Examples & Feedbacks, Lack of Practice, Interaction, Living Space, Learning
Gadgets, Lack of Teachers Supervision, and Undeveloped Speaking Skills.

The table below displays the data collected from the interviews. This table
shows students' perceptions of the strategies implemented by teachers during the
COVID-19 Pandemic.

Table 1. The Frequencies and Percentage of the Students’ Answers in the
Interview



Students’ Answers

Frequencies of key
concepts found in
students’ answers

(N 42)

Advantages
Learning Materials 3
Improve Speaking Skills 3
Learning Media 2
Facilities 2
Positive Interaction 1
Learning Space 1
Motivation 1

Challengers
Interaction 6
Internet Connection 5
Material Delivery 5
Lack of Examples & Feedbacks 3
Undeveloped Speaking Skills 3
Living Space 2
Limited Time 1
Lesson Materials 1
Lack of Practice 1

10
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- Learning Gadgets 1
- Lack of Teachers Supervision 1
Total 42

N = Frequencies of the key concepts found in the Interview

Table 4.1 reports a summary of students' perceptions of speaking instruction
strategies implemented by teachers during the COVID-19 Pandemic. In terms of
positive aspects, the students expressed that they had appropriate learning materials
provided by the teacher during online learning. The students felt that the
implementation of the strategy had improved their speaking skills. In addition, the
students were able to receive appropriate learning media, and good facilities to
study. Additionally, the students also get positive interaction, learning space, and
motivation in online learning.

In relation to the adverse consequences of the treatment, the students
expressed that they perceived the duration of online learning to be insufficient.
Additionally, they highlighted that a problematic internet connection can impede
the efficacy of the online learning experience within their homes. Furthermore, they
noted the inadequacy of lesson materials and the challenges associated with
comprehending the instructional delivery by the teacher. The absence of examples
and feedback provided by the teacher, coupled with a dearth of opportunities for
English speaking practice, were also identified as detriments. Moreover, the
students indicated a lack of engagement in interactive activities, suboptimal
learning environments, limited access to necessary technological devices for online
learning, insufficient teacher supervision, and the underdeveloped speaking skills
of the students.

a. Advantages

Learning Materials
Most students reported that the Learning Materials provided by the teacher
were well-prepared and adequate during online learning.

Excerpt 1: “In my opinion, the preparation for online learning was quite well,
starting with learning media from the school such as Zoom, and
appropriate learning materials provided by the teacher”

[Student 1]

Excerpt 2: “It was quite good for preparation especially for materials”
[Student 2]
Excerpt 3: “I think the lesson materials and learning media were guite good

during online learning. ” [Student 6]
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Improved Speaking Skills

Students reported that they could improve the speaking skills taught by the
teacher. In addition, students recognized that they could learn new words and
pronunciation in speaking.

Excerpt4:  “l feel a bit improvement on my speaking skills. ” [Student 2]

Excerpt 5:  “I feel my speaking is a bit improved after learning from YouTube
videos provided by teachers. | learnt a lot of vocabulary and
pronunciations. ” [Students 3]

Excerpt 6:  “I feel my speaking is improved. | learnt a lot of new words and
the pronunciations. ” [Student 4]

Learning Media

From the interviews, the students expressed their positive impressions of the
learning media used in the lessons. They stated that the preparation in online
learning is quite ready and the media from the school is adequate during online
learning.

Excerpt 7:  “In my opinion, the preparation for online learning was quite well,
starting with learning media from the school such as Zoom”
[Student 1]

Excerpt 8: “I think the lesson materials and learning media were quite good
during online learning.” [Student 6]

Facilities
For facilities and infrastructure during online learning, few students have no
obstacles or disruptions so that students can follow the learning well.

Excerpt 9:  “There was no problem with the facilities and infrastructures.”
[Student 1]
Excerpt 10: “1 found no obstacles. The connection and home were really

conducive.” [Student 6]

Positive Interaction
In learning for students, although it is done online, a few students can interact
during online learning.

Excerpt 11: “I think the interaction among students was quite active, but not
with teachers.” [Student 4]
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Learning Space

There was one students feeling that learning space for the student during the
learning process feels safe and undisturbed.

Excerpt 12: “I found no obstacles. The connection_and home were really
conducive. ” [Student 6]

Motivation
Student can perform well during online learning because they are motivated
by the speaking class.

Excerpt 13: I feel satisfied with the results despite only learning from
YouTube because I really love English.” [Student 4]

b. Challenges
Interaction

Most of students revealed that there was lack of interaction during the
speaking class between teachers and students. The students also claimed that
teachers’ and students’ interaction during online speaking class was somewhat
passive.

Excerpt 14 : “The interaction among teachers and students during online
learning was really low, either in synchronous or asynchronous

learning. ” [Student 1]

Excerpt 15: “lI think the interactions during speaking online class were
somewhat passive. ” [Student 2]
Excerpt 16 : “The interactions among teachers and students were very low

because teachers did not really give us chances to interact one
another, either in Zoom or Google Classroom.” [Students 3]

Excerpt 17 1 “.... but not with teachers.” [Student 4]

Excerpt 18 : “There was almost no interaction during online learning.”
[Student 5]

Excerpt 19: I think the interaction was very low during online learning.”
[Student 6]

Internet Connection

Most of students admitted that they experienced bad internet connection
during the online speaking class. One of the students revealed that the bad internet
connection was because they lived in an isolated area. The bad internet connection
made the learning process interrupted.

Excerpt 20 :  “but, the internet connection was the barrier for both teachers and
students. ” [Student 2]
Excerpt 21: “.... and the internet connection was not really good. ”
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[Student 2]
Excerpt 22: “l experienced poor internet connection because | lived in an
isolated area. It was not effective for Zoom meeting. ” [Student 3]
Excerpt 23: “The internet connection was also bad. ” [Student 4]
Excerpt 24 :  “] also had bad internet connection. ” [Student 5]

Material Delivery

Students claimed that lesson materials were not delivered well due to some
reasons. First, the language used by teachers was too formal and difficult to
understand. Students also admitted that the teachers only sent the materials through
Google classroom without sufficient explanation.

Excerpt 25: I think that teachers were not well prepared in delivering the
lesson materials. Their language use was really difficult to

comprehend. ” [Student 4]

Excerpt 26 : “I think that the learning preparation was not really well. In
addition, rarely did teachers conducted meeting via Zoom.”
[Student 5]

Excerpt 27 : I think the strategy for speaking online class was not effective
because the lesson delivery with too formal language use was
really difficult to understand.” [Student 2]

Excerpt 28 : “It was not effective because teachers only sent us lesson
materials from YouTube which were not relevant for speaking
practices.” [Student 3]

Excerpt 29 : “The speaking strategy was not effective during online learning.
Teachers tended to provide lesson materials on Google
Classroom” [Student 6]

Lack of Examples & Feedbacks

One obstacle experienced by students was due to the lack of examples and
feedbacks from teachers. Students revealed that the strategy implemented by
teachers during online speaking class was not effective because teachers did not
provide sufficient examples and feedbacks.

Excerpt 30 : I think the strategy implemented for speaking online class was
not effective because teachers did not really give examples and
feedbacks.” [Student 1]

Excerpt 31: “Speaking class during online learning was not effective because
teachers did not really give correct feedbacks and examples.
Teachers only provided basic lesson materials without a clear
direction for practices.” [Student 4]

Excerpt 32 . “The speaking strategy was not effective during online learning.
.... and rarely provided speaking examples.” [Student 6]
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Undeveloped Speaking Skills

In terms of speaking skills, students claimed that their speaking skills were
not improved. It assumes that the strategy implemented by teachers during online
speaking class was not effective for the students.

Excerpt 33: “I have no improvement in speaking skills.” [Student 1]
Excerpt 34 . “My speaking skill is not improved.” [Student 5]
Excerpt 35: “The improvement was only on my pronunciation of words.”

[Student 6]

Living Space

Two students admitted that the situation at their home was not conducive
for learning during the online speaking class. They claimed that the situation at
home was too crowded and disturbing for learning.

Excerpt 36 : ‘I think the problem was that my house was not conducive for
learning, ” [Student 2]

Excerpt 37 .  “The situation in my house was so crowded and disturbing for
online learning. ” [Student 4]

Limited Time

In addition to the positive impacts, there were also negative impacts from the
interviews. The students reported that they were very limited during the online class
in terms of time allocation. Students complained that the time allocated to perform
the strategies was too short. This implies that the students need more time to adjust
to the learning provided.

Excerpt 38: “.... but there were some obstacles such as the duration of
learning which should have been 40 minutes but only done in 20
minutes.” [Student 1]

Lesson Materials

One student thought that the learning preparation was not really good. He
or she thought that the lesson materials were too theoretical, in which they expected
something more practical.

Excerpt 39 : “I think the preparation was not really good especially in lesson
materials that was too theoretical. We needed something more

practical. ” [Student 3]
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Lack of Practice

One student expected the learning to be more practical than theoretical. He
or she claimed that teachers did not really give them chances to practice their
English.

Excerpt 40 : ‘It was not effective because teachers did not give enough chances
to practice speaking. They mostly asked us to do written tasks as
homework.” [Student 5]

Learning Gadgets

One student experienced learning gadget that he or she used was not
compatible for online learning tasks, as shown on the excerpt below.

Excerpt 41 : “My mobile phone was not compatible for online tasks.”
[Student 5]

Lack of Teachers Supervision

One student admitted that teachers used to ask the students learn on their
own. In fact, the student expected something that was more collective.

Excerpt 42 :  “I was dissatisfied because teachers mostly asked us to learn by
ourselves.” [Student 3]

B. Discussion

This study presents findings from the research question regarding Students'’
Perceptions of Speaking Instruction Strategies Applied by Teachers during the
COVID-19 Pandemic. This study used qualitative descriptive case study research
as the research design. All data collected from the research instruments provided
information about the research findings. Data was obtained by conducting semi-
structured interviews with 6 students from grade 11. The results from this study
show that the treatment in this study had a negative rather than positive effect on
their speaking learning.

According to the results as presented in Table 4.1 above, there are more
negative perceptions revealed by students than the positive ones. It can be
concluded that based on students’ view, there are too many challenges that students
encountered in learning speaking during the Covid-19 pandemic. Some issues such
as lack of interaction, bad internet connection, poor material delivery, lack of
examples and feedbacks from teachers, undeveloped speaking skills, unconducive
learning space, limited time for learning, ineffective lesson materials, lack of
practice, poor learning gadgets, and lack of teachers’ supervision were found in
students’ interview.

On the other hand, Table 4.1 also shows some positive perceptions of
speaking strategies implemented by teachers during Covid-19 pandemic. Students
provide positive feedbacks on learning materials provided by teachers, improving
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speaking skills, appropriate learning media, adequate facilities, positive interaction
between teachers and students, conducive learning space, improved motivation.

The results of this present study were in line with Purwaningsih (2020), who
also find that that facilities provide by the teachers in learning English, especially
in speaking class was quite appropriate. Basically, the teacher has prepared
effective learning media, such as media for online meeting and media for students’
learning process. Moreover, strategy that used by teacher increasing the students’
motivation in learning speaking in English. In this result the strategy that implied
by the teachers such as giving material through YouTube videos could increase the
students’ motivation in learning English speaking.

In addition, the results of this study were not in line with Mutaat (2022). It
found out that students’ perception tended to focus on the interesting topic rather
method/strategies which require them to speak one by one. The students also found
to prefer to have a group work and discussion for their speaking activities instead
of single presentation.

Conclusion

The aim of this study is to know Students' perceptions on speaking instruction
strategies implemented by Teachers during Covid-19 Pandemic. To answer the
research questions, the researcher used a qualitative descriptive case study approach
and the data collection technique used was semi-structured interviews to describe
teachers' strategies in teaching speaking during the Covid-19 pandemic. The
participants to be involved are 6 students from grade 11 of SMK NEGERI 15
Samarinda. In-depth interviews were conducted to find out the strategies
implemented by their English teachers for speaking strategies during the Covid-19
pandemic. Each student was interviewed for 5-10 minutes, students answered 6
questions in an interview session and only one meeting.

This result of this study showed that there are more negative perceptions
revealed by students than the positive ones. It can be concluded that based on
students’ view, there are too many challenges that students encountered in learning
speaking during the Covid-19 pandemic. Some issues such as lack of interaction,
bad internet connection, poor material delivery, lack of examples and feedbacks
from teachers, undeveloped speaking skills, unconducive learning space, limited
time for learning, ineffective lesson materials, lack of practice, poor learning
gadgets, and lack of teachers’ supervision were found in students’ interview.

It also showed that there are some positive perceptions of speaking strategies
implemented by teachers during Covid-19 pandemic. Students provide positive
feedbacks on learning materials provided by teachers, improving speaking skills,
appropriate learning media, adequate facilities, positive interaction between
teachers and students, conducive learning space, improved motivation.

Suggestion

Based on the findings and discussion stated in the previous chapter, the
researcher would like to give some suggestions to several related parties. First, the
teacher should have better preparation of delivering material that can be easily
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understood by the students. Second, the teacher should build a better interaction
between teacher and students. Third, teacher should give example and feedback
during the learning process so that students can understand the material easily and
could do English speaking in better way.
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